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Abstract
This study investigated reading ability, study habits and students’ academic performance in Social
Studies. The study was an expos-facto study. The researcher employed a stratified and multi-sampling
technique to sample 1103 students. The questionnaire was the instrument utilised to gather data. The
Cronbach Alpha was utilised for the determination of the instrument reliability, and a reliability value
coefficient value of 0.78 for Reading Fluency, 0.90 for Passage Recall and 0.92 for question Answering
and 0.76 for Study habit was obtained. Data generated were evaluated employing correlation co-efficient
of determination for the research questions, while the multiple regression and linear regression statistics
were utilised to test the null hypotheses. The results indicates that a significant relationship exist between
reading ability and students’ performance, study habit and student's performance; no significant statistical
relationship exist between sex and students’ performance. It was suggested that students’ reading interest
be strengthened by providing and equipping school libraries; reading should be given adequate attention
in classroom activity and not left to students’ choice or discretion.
Keywords: Reading Ability; Study Habits; Academic Performance, Students’ Academic Performance
Social Studies.
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Introduction
The performance of students academically has primarily been associated with many factors. Most
students face coping with their studies daily because of poor reading ability and inefficient study habits.
There are lots of meaning given to reading, but then it is imperative to be conscious that reading is beyond
verbalisation. Reading must attach meaning in the heart or core of the decoder. Reading gets meaning
when the decoder can make meaning or sense out of written material. Cimmiyotti (2013) affirms that
reading constitutes the foundation of all school learning. He buttressed his point with the argument that
students who cannot read comprehensively and fluently will not succeed to benefit from what school has
to offer and will hardly become independent in access to the knowledge imparted. Reading is thus an
intellectual process that gives access to information in every subject in the school curriculum.
Reading to a tremendous and sizeable extent determines the success in the academic endeavour,
reading provides access into every subject in school programme or curriculum, and perhaps that is why
Hall and Barnes (2017) stated that reading is an important and a tremendous tool for study, for creating
awareness, for future employment and recreation. Reading is a skill or talent needed by individuals to
attain success in their academic work.
To achieve reading comprehension, a reader must possess some essential critical intellectual and
rational equipment to comprehend. The reader or learner must have intelligence, language and experience.
An essential skill in reading is learning to comprehend a text focal idea. This is done first by determining
the statement of the text, essential and necessary reading skills, including vocabulary and words
acquisition, pre-reading techniques and strategies, textual or written organisational skills, intellectual
capacity, and response.
How fast and well one can decode letters in words that are in content or text that is read is referred
to as reading fluency, while the ability and skill to build or develop a sense or deduce meaning or sense
from a specified written text is described as reading comprehension ability (Lems, Miller & Soro, 2010).
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Social studies, as a subject, has been substantiated to be reading-intensive (Akpochafo, 2014),
while study habits are seen as the predispositions towards private readings within a timeframe (Hussain,
2000). If students must do well in school, they must have the ability and competence to read well and
study well. Dickens (2016) concurred and asserted that reading ability is the most essential tool for
studying. Reading ability is the potential or the capability to read, and it implies that a student has the
skill and capacity to decode or make meaning out of a written material. Reading ability is thus a skill
needed by individuals to perform and be successful academically. The capability to read is indeed a vital
skill for students to grasp for the reason that facts are presented and made available in the text world over
(Kudo & Bazan, (2013).
Every anticipated behavioural improvement is generally affected by three main factors. These are
learners’ cognitive responses, teaching behaviours and environment (Oyibo & Obro, 2020). All these
factors interact to produce learning (Bandura, 2001). Learners’ cognitive responses are, however, the most
prominent and most important. Reading potential/habit and study patterns are among the most significant
learners’ cognitive responses. Students’ academic performances are the measures of their cognitive
responses to tests of what has been learnt in school (Mordi, 2015, Obro, Ogheneaokoke & Akpochafo,
2021). Therefore, a student's academic grades at termly examinations are an extent or measure of his
performance academically. The march towards all-round youths development for sustainable
development could be significantly helped by establishing how students’ reading ability and study habits
influence their performance.
Research Questions
1. Does a relationship between reading ability and social studies student’s academic performance?
2. Does a relationship exist between study habits and social studies student’s academic performance?
3. What is the relationship between sex and social studies student’s performance?
Hypotheses
1. There is no significant statistical relationship between reading ability and social studies student’s
academic performance.
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2. There is no statistically significant relationship between study habits and social studies student’s
performance.
3. There is no significant statistically relationship between sex and social studies student’s academic
performance.
Theoretical Framework
This study is hinged on Bandura (2001) Social Cognitive Theory. This theory is centred on four
fundamental suppositions: that behaviour is decisive or goal-directed, that the individual is self-reflective,
with triadic reciprocal determinism believed to be central to the theory, it is understood people are can
handle self-regulation. For the fourth part, triadic reciprocal determinism encompasses acknowledged
bidirectional stimulus or effects of the environment, person, and behaviour upon one another. The SCT
proposes that behaviour hinges on the independent and mediated influences of environmental and
personal variables. Environmental variables that affect behaviour include components and structure of
one’s social and physical environment or surroundings.
The primary doctrines of social cognitive theory for understanding performances in social studies
have gotten increasing support in research using kids and adolescents. For example, elements of the
physical environment (access to library facilities and neighbourhood safety), social environment (social
support from family and friends), and person (example, self-efficacy, outcome expectancies, enjoyment)
have all been linked with physical activity in multiple studies (Palupiningsih, 2011).
The Concept of Reading
According to Plocher (2016), reading is a vital tool for studying and creating awareness for future
career and recreation. This means that every student needs to master reading ability and to read efficiently
because reading provides access to every subject in the school curriculum and vocation. This also
demonstrates that reading is a tool with which every student can forge ahead in his chosen career.
Comprehension of text is the primary aim of reading is, which is concurrently extracting and making
meaning through discussion and involvement with written languages (Marhaeni, 2016).
As a term, reading is used to connote an interaction where meaning encoded in visible stimuli by
a writer creates meaning in the heart and mind of the reader. It entails identifying written or printed icons
or symbols that provide stimuli for the recall or interpretation through intelligent manipulation of concepts
already owned or have by the reader (Ruiz, 2015). The resulting connotations or meanings are put into
the thought process in line with the purpose utilised by the reader, and the organisation successively brings
about a modified thought or attitude that either takes its place in personal or social development.
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Reading is described as the vocalisation or formulation of words in assigning meaning and
importance to materials from another perception. Mangen, Walgermo and Brønnick (2013) described
reading as an activity whereby one looks at, evaluates, and understands written words. Almutairi (2018)
described reading as a means or mode of language and vocabulary acquisition and development of
communication and of giving out ideas and information. For anyone to have the reading ability, there is
a necessity to encourage and cheer up the reader while reading because it is a mental action or process
that requires other skills to be joined with aptitudes like writing (composition), speaking, hearing or
listening. This is supported by Almutairi (2018) where she opined that perusing or reading as a
communicative and informative skill goes along with listening, speaking, writing and thinking.
Types of Reading
• Extensive Reading: Extensive (broad) reading has to do with much reading and for pleasure. It is
reading done at a comfortable and relaxed, easy intensity. The main aim/objective is to read without
using a dictionary after every sentence or paragraph. It is a reading aimed to build/create eloquence,
pleasure and fluency in the reading process. Some benefits derived from extensive reading include
language learning in areas like spelling, vocabulary, grammar/ syntax and text structure, enriched
writing and reading skills; the higher pleasure of reading, different positive attitude to reading and
higher possibility of creating a reading behaviour or habit (Benwari & Ebi- Bulami, 2014, Lorna,
2015).
• Intensive Reading: Intensive reading predominantly has to do with the learning of those features of
language-syntactical and lexical, which the reader draws on in other to have the capacity to decode or
decipher messages. An intensive reading emphasises skills for identification alternatively than for the
development of vocabulary features. Reading intensively means learners reading at length and in-depth
with the aim and task that consist of learners reading texts for satisfaction and improve overall reading
skills. It then means that motivation towards intensive reading is for academic improvement and
academic success. Academic reading is an intensive and thorough process where students essential
read and study their designated readings to transform them developmentally.
• Oral Reading: Understandably, skilful reading's most essential or main characteristics are the speed
at which text or what is read is reproduced into a spoken language (Adams, 1990). The key to oral
reading articulacy or fluency is the oral translation or conversion of text with swiftness and accuracy.
Oral reading is a direct measure of phonological segmentation and recording skill and speedy word
identification and acknowledgement.
• Silent Reading: Silent reading also aid skills improvement of reading and analysing for a purpose
(Educational purpose) as the emphasis is on understanding and grasping the content without the extra
5

load of having to centre on pronunciation. When students silently read, they can develop mental and
conceptual pictures or connotation of the issue at hand being read or discussed. Silent reading help and
support students to develop the plans required for reading fast and with better comprehension and
subsequently success in academic work.
Use of Reading Material in the Library by Basic Secondary School Students
A library may be defined as follows; A collection of literary or scholarly books/documents or
record stored for research, reference or borrowing. It is a reservoir created to keep books (written) and
non-book (unwritten) materials and resources for reading and study. An assortment of standard
programmes and sub-routines is kept and accessible for immediate use (Aina,2012). Whether a library is
private or public, the intent of the library is the same everywhere. A library is established to support the
original body's objectives: to provide reading materials, both printed (written) and non-printed (unwritten)
materials, to the requirements of libraries and library patrons.
Noticeable amongst the highly essential services of the library is the offering or provision of
extensive and rich collections for children of all age groups. Krashen (2002) agreed that access and contact
with books and magazines are connected with higher and improved reading performance. Many
researchers are of a similar view that school, teachers, parents, and society should provide students with
access to a large amount or measure of books to develop reading culture and interest. Okwilagwe (2001)
lamented over the scarcity of reading materials in Nigeria and narrated the book needs to University
education. Furthermore, Rosenberg (2003) said it is impossible to inspire interest, involvement and
confidence in reading without the suitable materials
Oguntimehin and Adeyemi (2004) offered the following as the aims and objectives of a school
library.
• Support the teaching programmes of schools, guide students on the decision of appropriate materials
for study.
• Provision of materials resources to improve academic progress and development. Help the pupils to
cultivate skills in the usage of books, magazines and libraries.
• Acquire the appropriate books and non-books materials to meet the prerequisite of the school
programme/curriculum.
• The library is essential; it helps guide the students in all spheres or aspects of their academic endeavour,
instil in them the desired reading culture, and provide suitable materials to supplement classroom
teaching.
• The school library, in addition, provides prospects for additional reading and utilisation of resources
and materials outside the recommended classroom textbooks.
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• Provides leisure materials and inspire students to read for fun.
• Encourage students to build up their power/ability of logical appraisal by exposing them to different
brands of printed and other different media combinations in the library.
Study Habits of Basic Secondary School Students
Amandeep and Pathania (2015) defined study habit as a determined purposeful behavioural
pattern geared towards previewing, questioning, leading and reciting to master an assignment. Study
habits are the pattern of behaviour that students should adopt in the pursuit of their studies. The magnitude
to which the student is involved in everyday actions is seen as appropriate studying exercises (e.g.,
reviewing materials and frequency of study sessions) or happening in an atmosphere favourable to study.
Suresh (2013) opined that study habits are those skills, for example, summarising (summing up),
note-taking (jotting), outlining (description) that learners utilise to support themselves in the resourceful
learning of the materials at hand. Nagaraj and Rajashekhar (2014) also see study habits as the routine
conscious task of acquiring specific items intended for a set standard. Habit implies a thing a person does
regularly and virtually without reasoning or thinking. Therefore, study habits are an example of behaviour
embraced by learners or students to pursue academics or learning that functions as a learning tool or
vehicle. According to Amandeep and Pathania (2015), study habits are all suitably planned and thoughtful
arrangement of study that has achieved a form of regularity on the side of the student towards
understanding an academic subject. This researcher chose to define study habits as the behavioural pattern
in the form of study skills adopted by a student geared towards academic performance. Kizlik (2011)
opined that study skills, including scheduling time, space of study, good note-taking skills, reading,
survey, questions, recite and review (KSQRR), must be practised by students who strive to achieve or
realise academic progress. Pitan (2013) study on poor study habits as an educational problem recommends
that students embrace the steps below in developing good study habits.
Study habits play an essential role in student academic pursuit- failure or achievement of
individual student rest on his reading or study habits. Study habits are students predisposition to learn and
explore when the occasions arise, the student’s approach to studying, whether positively or negatively.
Both study habit and students’ performance are interconnected and reliant on each other. It determines
students’ academic performance a great deal even though students come from different environments,
localities and also have different levels of students’ performance
Studies Related to the Study
Caleb (2013) examined the relationships between students’ academic performance in mathematics
and english reading at the primary or lower basic levels. The data incorporated 95 student records from
grades 2, 3, 4 and 5. The reading was based on vocabulary, fluency and comprehension. Mathematics
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centred on summative feedback/assessments for the 2011-2012 school year. Results stated that a
relationship exists between r3eading and mathematics performance. Looking at each grade level, they
produced the same outcomes. No correlation existed between 2nd-grade reading and mathematics
performance; however, a correlation exists was discovered at grades 3, 4 and 5. The correlation or
relationship also seemed to raise in strength at higher grade ranks. Lorna (2015) examined the relationship
of reading habit to vocabulary understanding and reading knowledge. The data collected were through a
survey questionnaire on reading habit, vocabulary and reading knowledge test. A Pearson – r was applied
in the study. The results proved that a relationship exists between reading habits and reading knowledge
/comprehension.
Owusu-Acheaw (2014) assessed students reading habits on their academic performance. One
thousand fifty-two students constituted the sample. The data were scrutinised quantitatively. The findings
found out that students appreciated the significance of reading. The study established that a relationship
exists between reading habit and students performance. Benwari and Ebi- Bulami (2014) examined the
effect of intensive reading on students’ performance. One hundred forty students were randomly picked
for the research. Chi-Square was utilised to calculate the data. The result confirmed that study habits of
intensive/wide reading, homework, and assignment affect students'. Amandeep and Raj (2015) focused
their study on finding any significant relations between study habits and academic performance amongst
college students. The study used 113 adolescents. Evaluation of the results submitted that significant
relations existed between students’ performance and study habits. It could be figured from the study that
significant relationships exist among different and numerous dimensions of study habits and students’
performance. Nagaraj and Rajashekhar (2014) worked on study habits and students performance in higher
primary school. The study made use of 250 students as a sample. It was established that a relationship
existed between study habits and students performance. Students did not differ in their performance based
on sex.
Nsimi and Emeya (2015) investigated study habits on agricultural science students performance.
It was a descriptive study. One hundred students were involved in the study. The study findings
demonstrated that 35.8% of the participants or students spent a maximum of 40 minutes studying while
17.9% could study for up to 6hrs. Also, 4.1% of the study participants studied best when alone, while
(20%) of the students favour studying in groups instead of studying alone. Additional analysis indicated
that 14.7% of the study participants were influenced by their peer group, while 11.6% were affected by
the absence of a well-furnished and equipped library, lack of motivation, interest and inadequate facilities.
Singh (2011) examined students’ academic performance and study habits. The study utilised 100 students
randomly chosen for the research. The study revealed that students vary significantly in their study habits
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and performance based on sex. Bhan and Gupta (2010) examined reading habit and students’ performance
in a planned caste or social group. The study finding disclosed that students sex had no significant
influence on students reading habit and performance. Higginbotham (1999) looked at middle school’s
reading intention and interests in an urban public school situated in Atlanta, Georgia. The study's outcome
bared differences in students interest by sex, which is in stereotypes, and females posted a better and
robust interest in adventure, passion, companionship, animal tales/stories, and historical fantasy or works
of fiction. Simultaneously, the males showed greater inclinations and choice for the classes of sciences
and sports. Also, the male students had a higher choice or like for factual or true-life story than the female
respondents.
Method
Study Design
This study is a correlation study using an ex-post-facto research design. This design was
considered appropriate because there was no control of the study variables in that they cannot manipulate
them since what is being examined has occurred already.
Population of the Study
The study population comprises all (244,039) upper basic eight students in public (government)
secondary schools in South-South Nigeria. The South-South States comprises 123 local Government
Areas with 18 Senatorial Districts with 244,039 upper basic eight students, made up of boys and girls.
Sample and Sampling Techniques
The multi-stage sampling stratified and simple random techniques were adopted to choose the
sample for the study. The researcher sampled 1080 students for the investigation.
Research Instruments
Three instruments were utilised for this study:
i. Reading Ability was measured with the aid of NAEP (2002) ‘Reading Fluency Scale’ and Kudo and
Bazan’s (2009) ‘Passage Recall’ and ‘Question Answering’ Test of Reading Comprehension. Reading
Fluency Scale measures the amount of words read accurately in a selected passage in a minute, Passage
Recall measures the extent to which the five main points in the short passage are recalled, while
Question Answering measures the number or amount of questions answered or responded to accurately
centred on the five main points of the passage. The passage used for assessing reading ability was the
60-word passage titled “The Nuclear Family” taken from Ehiorobo’s (2015) ‘Simplified Social Studies
for Schools and Colleges Book 2’. For reading fluency, each correct reading of a word was scored 1
(one) mark for the sixty words; a student who reads all would score a total of 60marks. For passage
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recall measures, each correct recall of the five key points in the short passage carried 1 (one) mark,
each that is 5 (five) marks for correct recall of all the five main points in the passage. Answers to
Questions were scored 1 (one) mark each for a question answered correctly.
ii. Study Habit Inventory adapted from Quia’s (2016). Study Habits Scale was used to ascertain
participants’ study habits. The Inventory has two Sections A and B. Section A elicited information on
students’ biodata, for example, gender and location. The scale for study habits was scored a maximum
of 100 marks. 87.5 to 100 was for good study habits while 1 to 86.5 was for bad study habits.
Section B consisted of 25 items that are to elicit responses from students with regard to their study
habits on a four-point rating scale:
Key:

Rating Scale

Strongly Agreed

-

SA

4 Marks

Agreed

-

A

3 Marks

Disagreed

-

D

2 Marks

Strongly Disagreed

-

SD

1 Mark

iii. After their academic session’s examination, scores achieved by the students/participants were utilised
to measure students performance in social studies. A participant would therefore have an academic
performance score of either Excellent four marks (70.0% and above), Very Good three marks
(between 60% and 69.9%), Good two marks (between 50% and 59.9%), Fair one marks (between
40% and 49.9%) or Poor (below 40%).
Instruments Reliability
The researcher used the test retest method of establishing reliability to determine the instruments
reliability of the instrument. The Pearson Product Correlation Coefficient (r) was applied to correlate
responses from the two separate instruments’ administration. This yielded a value of 0.78 for Reading
Fluency, 0.90 for Passage Recall and 0.92 for question Answering and 0.76 for Study Habit inventory.
Method of Data Analysis
The data gathered were analysed using a Co-efficient of determination for the research questions,
and multiple regression and linear regression analysis was utilised to test the hypotheses.
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Results
Research Question 1
Does a relationship between reading ability and social studies student’s academic performance?
Table 1: Correlation coefficient of Determination of Reading Ability and Social Studies Students
Academic Performance.
Variable
N
r
r2
r2%
Decision
Reading Ability
Academic Performance
1103 0.734 0.5388 53.88 High Positive
Relationship
Table 1 shows that the r-value of 0.734 signified the relationship between reading ability and social studies
students’ academic performance. The coefficient of determination was 0.5388, and the degree of
contribution to social studies students’ performance was 53.88%. The result shows that a high positive
association or relationship existed between reading ability and social studies students’ performance.
Research Question 2
Does a relationship exist between study habit and social studies student’s academic performance?
Table 2: Correlation coefficient of Determination of Study habits and Social Studies Students
Academic Performance.
Variable
N
R
r2
r2% Decision
Study Habits
Academic Performance
1103 0.229 0.0524 5.24 Low Positive
Relationship
Table 2 indicates the r-value of 0.229 as the relationship that existed between study habits and social
studies students’ performance. The coefficient of determination was 0.0524, and the extent of contribution
was 5.24%. This revealed a low positive correlation between study habits and social studies students’
performance.
Research Question 3
What is the relationship between sex and social studies students’ academic performance?
Table 3: Correlation coefficient of Determination of sex and Social Studies Students’ Academic
Performance.
Variable
N
r
r2
r2% Decision
Sex
Academic Performance
1103 0.044 0.002
0.2
Low Positive
Relationship
The result in table 3 shows that the r-value of 0.044 was the extent of the relationship between students
gender and their academic performance. The coefficient of determination was 0.002, and the degree of
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contribution was 0.2%. This implied a low positive association or relationship between social studies
students sex and their academic performance.
Hypothesis 1
There is no significant statistically relationship between study habit and social studies student’s
performance.
Table 4: Regression Analysis of Reading Ability and Social Studies Students’ Academic
Performance.
MODEL SUMMARY
R
R-Square
Adjusted R-Square
Std Error
0.734
0.539
0.539
9.832

Sum of Squares
Regression
124492.169
Residual
106433.050
Total

230925.218

df

ANOVA
Mean Square
1
124492.169
1101
96.669

F
Sig
1287.813
0.000

1102

Table 4 shows the regression output of a linear relationship between reading ability and social studies
students’ performance. The calculated F (1, 1102) = 1287.813, p< .05 significance level. Therefore, the
hypothesis of no significant relationship between reading ability and social studies student’s performance
was rejected. This indicates that a significant statistically relationship exists between reading ability and
social studies student’s performance. The R2- adjusted value of 0.539 showed that 53.9% of the result
variance in social studies students’ performance was accounted for by reading ability.
Hypothesis 2
There is no statistically significant relationship between study habit and social studies student’s
performance.
Table 5: Regression Analysis of Study Habits and Social Studies Students’ Academic Performance.
MODEL SUMMARY
R
R-Square
Adjusted R-Square
Std. Error
0.229 0.053
0.052
14.097

ANOVA
Regression

Sum of Square
12136.476

DF
1

Mean Square
12136.476

Residual

218788.742

1101

198.716

Total

230925.218

1102
12

F
61.074

Sig
0.000

Table 5 shows the regression output of the linear relationship between study habit and social studies
students’ performance. The calculated F(1, 1102)= 61.074, P<.05. Thus, the hypothesis that states that
there is no statistically significant association between study habit and social studies students’
performance” was rejected. This designates that a significant statistically association exists between study
habit and social studies students’ performance. The R2 - adjusted value of 0.052 showed that 5.2% of
variance in social studies students’ performance was accounted for the study habits.
Hypothesis 3
There is no significant statistically relationship between sex and social studies student’s academic
performance.
Table 6: Regression Analysis of sex and Social Studies Students’ Academic Performance.
MODEL SUMMARY
R
R-Square
Adjusted R-Square
Std Error
0.044 0.002
0.001
14.469
ANOVA
Regression

Sum of Square
441.747

DF
1

Mean Square
441.747

Residual

230483.472

1101

209.340

F
2.110

Sig
0.147

Total
230925.218
1102
Table 6 indicates the regression output of a linear relationship between sex and social studies students’
performance. The calculated F (1, 1102) = 2.110 P> .05 significant level. Therefore the hypothesis of no
statistically significant relationship or association between sex and social studies student’s performance”
was retained. This shows that a significant statistically relationship did not exist between sex and social
studies students’ performance. The R2 adjusted value of 0.001 showed the 0.1% of variance in social
studies students’ performance was accounted for by sex.
Discussion of Results
Result of hypothesis 1 shows a positive and affirmative relationship between reading ability and
Students academic performance. This finding endorses that of Cooper (2002), and Pretorius (2002), who
noted that a relationship exists between reading ability and social studies students’ performance. This
indicated that reading ability appears to have made a difference in students’ performance. This study's
findings suggest that students who did well in their academics probably engaged in intensive and
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extensive reading. Extensive reading is for pleasure and reading outside what one is given, which has the
merit or benefit of exposing students more to prints and improving their word to prints and improving
their recognition of words and development of vocabulary. In contrast, in intensive reading, the students
pay and give close attention to the mechanical accuracy of a text, studying the textual features of a
passage/paragraph and answering questions on it. The two forms of reading contribute to students’
positive performance because they both work together to help students develop and fine-tune their reading
comprehension and recall.
Furthermore, this finding agrees with Geske and Ozola (2008), Cromley (2009), Singh (2011),
Akabuike and Asika (2012), Issa, Aliyu, Akangbe and Adedeji (2012), Samrotul (2014), Owusu-Acheaw
(2014) and Lorna (2015). They found a positive relationship/connection between basic, reading, literacy
and students’ performance success. They acknowledge that student’s reading abilities proved to be a
strong display factor of students performance or success.
The result in Hypothesis 2 revealed that there was a significant statistically positive association or
relationship between study habits and social studies students’ performance. This is not surprising because
study habit is an indispensable and essential aspect and tool for students performance. Effective and
valuable study habit brings about or lead to positive learning results or outcomes. Poor or ineffective
study habits could result in little or no learning and have been identified as a major factor in students’
poor performance or success. The findings supported the study of Verma (1996), Fagbemi (2001),
Nagaraju (2004), Sadia (2005), Tschumper (2006), Okegbile (2007), Bhan & Gupta (2010), Singh (2011)
and Nsimi and Emeya (2015) who stressed that students’ performance improved significantly due to the
quality and degree of their reading and study habit. This implies that the students' good study habits
contributed to their positive academic performance in their schooling endeavour.
Furthermore, the finding of this study conforms with the outcome of Nagaraj and Rajashekhar
(2014), who established a significant relationship between study habit and students’ performance.
Amandeep and Raj (2015) also concurred with Nagaraj and Kajeshekha (2014) findings when they
14

submitted that a statistically significant relationship existed between student’s performance and study
habit. The effect of study habit on students’ performance also shows a relationship among various study
habits ranging from note-taking, reviews, use of time table, question and answer.
Findings in hypothesis three show that there was no significant statistically relationship between
sex and students’ performance. In other words, the results show that no significant difference exists
between boys and girls performance in reading abilities and study habit, which confirmed with
conclusions found by previous studies. The main reason for this is that study habit and reading ability are
not peculiar to any group or sex. Students, regardless of sex, have an equal chance or opportunity and the
equivalent level of encouragement of positive reading abilities and reading habits to update and enhance
their performance. Adeosu (2002) and Croxford (2002) also confirmed that a significant difference does
not exist between boys and girls academic performance and detention in social studies.
More so, the result of the present study supported that of Yusuf (2004), who affirmed that students
did not vary in their performances based on sex. In furtherance, Abiam & Odok (2006) and Meltem &
Serap (2007) separately found no difference in students performance based on students sex. More so, the
finding/result of this study supported the finding of Ab-Raheem (2010), who agreed in his finding with
Akinbole (1999), finding that gender does not play any substantial role in students’ performance in social
studies.
However, the finding of this study is at variance with that of Fakorede (2009), Okeke (2001),
Akinbola (2005), and Abayomi and Awoyemi (2013), who concluded that sex difference exists in
students’ performance probably due to social, psychological and cultural dimension/aspect of being a
male or female. Despite the biological factor, studies have proven and upheld that boys and girls'
performance has been broadly similar. This finding is reinforced by the study of Akinbole (1999), Bhan
& Gupta (2010), Musibau & Johnson (2010), Singh (2011), Abdu-Raheem (2012), Ndirika (2012) and
Misan-Ruppee (2015). They reported that sex does not play any significant role in students’ performance
academically.
15

Conclusion
Based on the research findings, the researcher made the following conclusions. The study
demonstrated that reading ability and study habit had a significant connection or relationship with social
studies students’ performance. Sex had no relationship with students’ performance. The study confirmed
that reading ability and study habit contribute to students performance in social studies. Furthermore, that
student’s academic performance is not based on sex but students' individual and or personal effort. More
so, students who had high reading ability and adopted effective study habits notwithstanding their sex and
school location were positively high.
Recommendations
1. Student’s reading interest should be strengthened by providing and equipping school libraries.
2. Reading should be given adequate attention in classroom activity and not left to students choice or
discretion.
3. Schools authorities should do well to encourage and motivate students to form study groups in
schools.
4. Teachers should endeavour to administer study habit inventory on students periodically to keep or
maintain a track record of student’s study habit.

16

References
Abayomi A. A., & Awoyemi, A. A. (2013). Effects of framing and team assisted individualised
instructional strategies on senior secondary school students’ attitudes toward mathematics. ACTA
DIDACTICA NAPOCENSIA, 1,1-22
Abdu-Raheem, B. O. (2010). Relative effects of problem-solving and discussion methods on secondary
school students’ achievement in social studies. Unpublished Ph.D. Thesis, University of Ado-Ekiti,
Ado-Ekiti.
Abdu-Raheem, B. O. (2012). Gender differences and students’ academic achievement and retention in
social studies among junior secondary schools in Ekiti State. European Journal of Educational
Studies, 4(1), 155-161
Abiam, P. O., & Odok, J. K. (2006). Factors in students’ achievement in different branches of secondary
school mathematics. Journal of Education and Technology, 1(1), 161-168.
Adams, M. J. (1990). Beginning to read. A critique by literacy professionals. The Reading Teacher, 44(1),
370-395.
Adeosun, O. V. (2002). Relative effects of three multi-media packages on students’ achievement and
retention in social studies. Unpublished Ph.D. Thesis, University of Ado-Ekiti, Ado-Ekiti.
Adigun, J., Onihunwa, J., Irunokhai, E., Sada, Y. & Adesina, O. (2015). Effect of gender on students’
academic performance in computer studies in secondary schools in New Bussa, Borgu Local
Government of Niger State. Journal of Education and Practice, 6(33), 67-89.
Agbaje, R. O., & Alake, E. M. (2015). Students’ variables as predictor of secondary school students’
academic achievement in science subjects. International Journal of Scientific and Research,
4(9), 1-5.
Aina,

A. J. (2012). Poor Reading Habits Among Nigerians:
www.webpage.Uidaho.edu/../aina.ogungbeni-adigun-ogundipe .htm.

The

role

of

Libraries.

Akabuike, I. G., & Asika, I. E. (2012). Reading habits of undergraduates and their academic
performances: issues and perspectives. IAARR, 6(2), 246-257.
Akinbola, I. B. (2005). Poor reading culture a barrier to the study of literature in Nigerian secondary
schools. REFA. 6 (1), 89 - 102.
Akinbole, O.A. (1999). Sex differences in the cognitive and effective outcomes in social studies of
primary school pupils. African Journal of Educational Research, 5(1), 34-38.
Akpochafo, W. P (2014). Are the best pedagogic practices in social studies really the best? Nigerian
Journal of Social Studies and Civic Education, 6(1),1 – 6.
Almutairi, N. R. (2018). Effective Reading Strategies for Increasing the Reading Comprehension Level
of
Third-Grade
Students
with
Learning
Disabilities.
Dissertations.
3247.
https://scholarworks.wmich.edu/dissertations/3247
Amandeep, K., & Pathania, R. (2015). Study habits and academic performance among late adolescents.
Study Home ComSci, 9(1), 33-35
17

Amandeep, K., & Raj, P. (2015). Study habits and academic performance among late adolescents. Studies
on Home and Community Science 9(1),33-35.
Bandura, A. (2001). Social cognitive theory: An agentic perspective. Annual Review of Psychology, 52,
1–26.
Benwari, N. N., & Ebi- Bulami, B. N. (2014). Intensive reading as a study habit and students’ academic
achievement in economics in selected secondary schools in Bayelsa State, Nigeria. Journal of
Curriculum and Teaching, 3(2), 78 – 88.
Bhan, K. S., & Gupta, R. (2010) Study habits and academic achievement among the students belonging
to scheduled caste and non-scheduled caste group. Journal of Applied Research in Education,
15(1), 1-9.
Caleb, B. C. (2013). Impact of reading ability on academic performance at the primary level. Master’s
Theses Capstone Projects, Dominican University of California.
Cimmiyotti, C. B. (2013). Impact of reading ability on academic performance at the primary level.
Master's Theses and Capstone Projects. Paper 127.
Cooper, P. A. (2002). Academic vocabulary: Putting words in academic texts in perspective. South
African Journal of Linguistics Supplement, 37, 18-32.
Cromley, J. (2009). Reading achievement and science proficiency: International comparisons from the
programme on international student assessment. Reading Psychology, 30, 89-118.
Croxford, L. (2000). Gender and national curricular: shifting agendas in the UK and Europe. Routledge.
Dickens, R. H. (2016). Examining the effects of reading modality and passage genre on reading
comprehension in middle school students. (Doctoral Dissertation). https:// umwa.memphis.edu/etd//
Ehiorobo, E. (2015). Simplified social studies for schools and colleges book 2. Stancolymore.
Fagbemi, J. O. (2001). Assessment and examination malpractice. In Aghenta, J.A. & Lassa, P. N. (Eds).
Proceeding of the 16th annual congress of the Nigerian Academy of Education. Jos: University
of Jos.
Fakorede, A. D. (2009). An investigation into gender difference and students achievement in secondary
school biology: A case study of Oyo State. An Unpublished M.Ed Dissertation, University of
Ibadan.
Geske, H., & Ozola, B. (2008). Factors influencing reading literacy at the primary school level. Problems
on Education in the 21st Century, 6, 71-77.
Hall, C., & Barnes, M. (2017). Inference instruction to support reading comprehension for elementary
students with learning disabilities. Intervention in School and Clinic, 52(5),279-286. http://doi:
10.1177/1053451216676799
Higginbothan, S. (1999). Reading interest of middle school students and preferences by gender of middle
school students in a South Eastern State Atlanta Georgia, Master’s Dissertation. Mercer
University. pp. 140.
18

Hussin, (2000). Sustaining an interest in learning english and increasing the motivation on learn english:
An enrichment programme. Paper presented at the Millennium MICELT 2000, 3rd.
Issa, A. O., Aliyu, M. B., Akangbe, R. B., & Adedeji, A. F. (2012). Reading interest and habits of the
federal polytechnic students. International Journal of Learning & Development, 2(1), 470-486.
Kizlik, B. (2011). Effective study: How to study and make the most of your time. http://a./ik/how to
studyandhtm.
Krashen, S. (2004). Extensive reading in English as foreign language by adolescents and young adults: A
meta-analysis. International Journal of Foreign Language Teaching, 3(2), 23–29.
Kudo, I., & Bazan, J. (2009). Measuring beginner reading skills; an empirical evaluation of alternative
instruments and their potential use for policymaking and accountability in Peru. Policy Research
Working Paper 4812 of the World Bank.
Kudo, I., & Bazan, J. (2013). An empirical evaluation of alternative instruments and their potential use
for policymaking and accountability in Peru. Policy Research Working Paper no 4812.
http://econ.worldbank.org.
Lems, K., Miller, L. D., & Soro, T. M. (2010). Teaching reading to english language learners: Insights
from linguistics. The Guilford Press.
Lorna, I. A. (2015). Correlation of students’ reading habits to their vocabulary knowledge and reading
comprehension. Unpublished Master Thesis, Tarlac State University, Tarlac City.
Mangen, A., Walgermo, B., & Brønnick, K. (2013). Reading linear texts on paper versus computer screen:
Effects on reading comprehension. International Journal of Educational Research, 58, 61-68.
Marhaeni, A. A. (2016). Rosenblatt's transactional theory and its implementation in the teaching of
integrated reading. Jurnal Ilmu Pendidikan, 5(4),207-219. https://Doi:10. 17977/jip. v 5i4. 1052
Meltem, D., & Serap, T. (2007). Gender differences in academic performance in a large public university
in Turkey. Higher Education, 53, 255-277.
Misan-Ruppee, R. O. (2015). Effect of modelling and concept mapping instructional strategies on
secondary social studies students’ academic performance in Delta State. Unpublished Masters
Dissertation, Delta State University, Abraka, Nigeria.
Mordi, C. E. (2015). Testing skills for educational development in the 21st century. DELSU Journal of
Educational Research and Development (Special Edition), 2(2), 33 – 42.
Mushtaq, I., & Khan, N. K. (2012). Factors affecting students’ academic performance. Global Journal of
Management and Business Research, 12(9), 73-83.
Musibau, A. Y., & John, T. A. (2010). The influence of school sex, location and type on students’
academic performance. International Journal of Science, 2(2), 81-85.

19

Nagaraj, V. G., & Rajashekhar, B. H. (2014). Influence of study habits on academic performance of higher
primary school students. International Journal of Science and Research, 3(2), 277-280.
Nagaraju, G. (2004). Education on good attitudes and academic achievement. Journal on Education,
5(15), 50-52.
National Assessment of Educational Progress (NAEP, 2002)
Ndirika, M. C. (2012), Achievement variation of basic science students taught with teacher-centred,
teacher/student centred and student-centred instructions in Kaduna state, Nigeria. Journal of
Educational and Social Research, 2(8), 24-32. www.jesr. org/ 10.5901
Nsini, A. A., & Emeya, S. (2015). Effect of the study habit on academic achievement of agricultural
science students in senior secondary schools in Emohua Local Government Area of Rivers State,
Nigeria. International Journal of Education and Evaluation, 1(3), 1-8.
Obro, S., Ogheneaokoke, C. E., & Akpochafo, W. P. (2021). Effective social studies pedagogy: Effect of
simulation games and brainstorming strategies on students’ learning outcome, 20(3), 1-17.
https://doi.org/10.26803/ijlter.20.3.1
Oguntimehin, Y. A., & Adeyemi, M. (2004) Functional school library: A major tool for achieving success
in universal basic education programmes. Journal of Library & Information Science, 2(1&2),2432.
Okegbile, A. S. (2007). Achievement in school core subjects, student’s adjustment and study habit factors:
A Predictive Approach. Unpublished Bachelor Project, Ibrahim Babangida University Niger State,
Nigeria.
Okeke, E. (2001). Oral English for Secondary Schools. Bounty Press Limited.
Okwilagwe, O. A. (2001). Book publishing in Nigeria. Stirling-Horden Publishers (Nig.) Ltd.
Owusu-Acheaw, M. (2014). Reading habits among students and its effect on academic performance: A
study of students of Koforidua Polytechnic. Library Philosophy and Practice (e-journal), 1130, 122.
Oyibo, G. O. & Obro, S. (2020). Relationship between Class Size and Social Studies Teachers'
Productivity in Upper Basic Schools in Delta State. - IAR Journal of Humanities and Social Science,
1(4), 204-208. https://doi.org/10.47310/jiarjhss.v01i04.002
Palupiningsih, A. (2011). Testing reading comprehension using cloze tests and cloze-elide tests among
the year-10th students of Sman 1 Depok in the academic year of 2010/2011. A Thesis Presented
as Partial Fulfilment of the Requirements for the Attainment of a Sarjana Pendidikan Degree in
English Education in the Department of English Language Education, Faculty of Languages
and Arts, State University of Yogyakarta.
Pitan, O. O. (2013). Poor study habit as an educational problem among university undergraduates in the
contemporary times and effective management strategies. International Journal of Humanities
and Social Science Invention, 2(11),72-76.

20

Plocher, M. D. (2016). The Effect of Three Reading Comprehension Strategies on Reading
Comprehension when Reading Digital Informational Texts. Unpublished Thesis, Martin Luther
College New Ulm, MN
Pretorius, E. J. (2002). Reading ability and academic performance in South Africa: Are we fiddling while
Rome is burning? Language Matters, 33, 169- 196.
Quia.com (2016). Study habits survey https://www.quia.com/sv/820130.html
Rosenberg, M. J. (2003), Redefining e-learning. Perf. Improv., 42, 38-41. doi:10.1002/pfi.4930420307
Ruiz,Y. (2015). Improving reading comprehension through the use of interactive reading strategies: A
quantitative study. (Doctoral Dissertation). http://www.proquest.com
Sadia. B, (2005). A study of the factors affecting the performance of the students in government secondary
schools for girls in Rawalpindi city. Unpublished M.A. Thesis, International Islamic University,
Islamabad.
Samrotul, M. (2014). The Relationship between Students’ Reading Habit and their Reading
Comprehension: A correlational study in the second grade students of SMA Dua Mei Ciputat‖
State Islamic University Jakarta.
Singh, Y. G. (2011). Academic achievement and study habits of higher secondary students. International
Referred Research Journal, 3(27), 2-10
Suresh, C. (2013). Study habits of secondary school students in relation to type of school and type of
family. International Journal of Social Science and Interdisciplinary Research, 2(7),90-96.
Tschumper, K. S. (2006). Study skills instruction in high school where o’ where the high school students
study skills gone? La Crosse Onalaska Community, USA.
Verma, B. P. (1996). Test anxiety and study habits. A study of their main and interaction effect on
academic achievement. Indian Journal of Applied Psychological, 33 (2), 55 – 61.
Yusuf, A. (2004). Effect of cooperative instructional strategy on students' performance in social studies.
Nigeria Journal of Social Studies, VIII (1&2), 23-36.

21

